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Poor school attendance is one of the major problems 
confronting students of the middle school years. Parents 
and educators are concerned with the high and increasing 
rate of poor school attendance of children and youth between 
the ages of twelve and sixteen and one-half years. While 
concern is expressed for the high rate and percentage of 
poor school attendance in middle school children and youth, 
most school systems report, with greater freguency school 
enrollment counts. 
The New York Board of Education stated that more than 
one-third of the high school students were chronically 
absent and missed so much class time that it was nearly 
impossible to teach them.1 The Digest of Educational 
Statistics reported that the average daily attendance in 
public schools for 1985 was 94.3 percent. On an average day 
5.7 students on the roll were absent. This gives a 
customary absentee rate of six percent. 
The national school enrollment figure for the fall of 
1991 was reported at 1.8 million children and youth enrolled 
1Joseph C. Grannis, "Dropout Prevention in New York 
City," Phi Delta Kappan (October 1991), 143. 
1 
2 
in grades K through twelve. Nationally, about 94 percent of 
all students attend class on any single day, but in some 
inner city schools the attendance rate is far lower.2 
The state of Georgia's 1991 report of middle school 
grades six, seven and eight showed enrollment of 97,530 for 
grade six, 92,524 for grade seven and 87,509 for grade 
eight. 
Georgia's attendance rates are primarily kept for 
funding purposes.3 In 1990, the Atlanta Public School 
Board reported that the 1990 percentage of middle school 
attendance was 90.8 and 90.1 in 1991. The Atlanta public 
middle schools report percentages of school attendance, not 
absences per marking period, every twenty days, four weeks 
or nine times per year. Therefore, an accurate percentage 
of this rate of absenteeism among students at the middle 
grade level is not readily accessible. Attention is 
therefore given to those who attend school rather than those 
who fail to attend school.4 
Among the many reasons for concern with poor school 
attendance, the most compelling and salient is its 
detrimental effect on the learning process. Institutions in 
2Office of Educational Research and Improvement, U.S. 
Department of Education, Dealing with Drop Outs: The Urban 
Superintendent's Call to Action. Monitoring Student's 
Progress (Washington, D.C.: Author, 1987), 18. 
3Mrs. Francis Thompkin, personal communication, April 
15, 1992, Atlanta, Georgia. 
4Ibid. 
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society profess a dedication to the development of the 
greatest learning potential in all youth. However, students 
who are frequently absent from school hinder their progress 
toward the attainment of this potential.5 Frequent 
absences from the class room learning experience disrupt the 
continuity of the instructional process. The benefit of 
regular class instruction is lost and can often not be 
regained. The child in this set of circumstances has great 
difficulty in achieving the maximum benefit of schooling and 
at best can achieve only mediocre success in his/her 
academic program. 
The frequently absent student not only hinders his or 
her learning, but the learning of others. The teacher must 
take time to bring the absent student up to date with class 
material. The regular attender may be prevented from moving 
along at his/her appropriate pace. There is also a notion 
that the frequently absent student is highly vulnerable to 
delinquency and, later, adult crime. 
Many of the absent youth can be found within the 
community while other absentees are within the school 
building during a portion of or all the school day. Another 
problem occurs when students finally do come to school and 
fail to attend classes. The student who irregularly attends 
and the truant student reentering the school are sometimes 
forgotten by the teacher and the social worker. 
5Ibid. 
4 
The teacher exhausts efforts to discipline those 
students exhibiting poor behavior and therefore telephones a 
few parents while the social worker chases truant students. 
Children at special risk of poor school attendance include 
those who are kept at home to look after younger siblings, 
those who work to help support themselves, students with 
overwhelming personal problems, those whose parents 
frequently move several times within a school year, 
requiring numerous school transfers, children of recent 
non-English speaking immigrants, children from homes and 
neighborhoods that hold nontraditional attitudes toward 
schooling and those who find themselves bored, lonely and 
socially isolated from others.6 
Attendance standards are a major concern to urban 
school districts because a child who does not attend class 
cannot develop and master skills required for school 
success. When a student readily cuts one class or fails to 
show up for an entire day, this should alert educators that 
the student may not view the school as a friendly place to 
learn and socialize.7 When the school's overall attendance 
is low, this may signal that some of its practices and 
policies do not respond to the student's needs. In Georgia 
the Compulsory School Law was enacted in 1945. This law 
6Richard P. Barth, "Reducing Nonattendance in 




established the visiting teacher as the professional person 
responsible for student attendance. In Georgia, the law was 
a result of a need for better educational opportunities for 
children. The purpose of the law was to protect children's 
educational rights, assist in student success and focus 
largely on poor attendance and truancy.8 
Finally some relationship has been found and cited 
between poor school attendance and school drop out. 
Students that drop out nearly always have attendance 
problems beginning at elementary school which is why policy 
to monitor and improve attendance are emphasized in many 
urban school drop out prevention programs today.9 
8Georgia Department of Education, Counsel for Social 
Work, School Social Work in Georgia: A Guide to Practice 





Literature concerning issues of poor school 
attendance on the part of children and youth is located in a 
variety of sources with varying perspectives and approaches 
to reduce incidences. Such approaches generally included 
intervention programs that monitor behaviors of those 
children and youth to improve attendance to recommendations 
for school policy reform. Thus, the literature in this 
study is organized around program interventions to improve 
attendance and recommended policy reforms. 
Uncertainty exists regarding just what is 
attributable to poor school attendance. However, one 
program included in its evaluations design qualitative 
measures and interventions regarding children and youth with 
poor attendance patterns. Such factors as acts of 
aggression and other anti social behavior, and poor self- 
concept were considered responsible for poor school 
attendance and truancy. Program interventions of caring 
relationships between faculty and students, were thought to 
be vital, and found to be successful in reducing poor 
6 
7 
attendance.1 Generally, student's behaviors were found to 
improve also in other areas, demonstrating a more positive 
attitude toward school and school related interpersonal 
relationships. Participating students found more reasons to 
remain in school and began to feel that someone cared about 
them.2 
School officials in one school district in Cleveland, 
Ohio, designed a program in response to what they considered 
a serious poor school attendance problem. Officials sought 
approximately 3,000 students who were reported to have 
chronic poor school attendance. A campaign of home visits 
was instituted in an effort to increase attendance. More 
than one-fifth or twenty-two percent of the students 
returned to school, where they received additional support 
services to increase school attendance.3 Use of 
computerized phone calls to absent students also indicated 
some improvement in attendance.4 
The Board of Education of Erie County, New York, 
supported by a community action organization, created an 
Carnegie Counsel on Adolescent Development, "Reforming 
Middle Grade Education," Children Today (January-February 
1990): 2-3. 
2Ibid. 
3Martha Hednar, "Absentee Prevention: A Model for 
Intervention," National Association of Secondary School 
Principals Bulletin (February 1987): 125-126. 
“Kathy Weiss, "In-School Suspension — Time to Work, 
Not Socialize," National Association of Secondary Principals 
67, no. 404. 
8 
attendance intervention model which was used to locate 
absent students and to transport them to school or to the 
Community Action Center. At the Center students were 
interviewed, and parents were telephoned. This model 
boosted attendance rates by 2.3 percent between 1983-1988.5 
In one School District in the state of Michigan, a 
pilot prevention program was established to address poor 
school attendance. The district reported a daily absentee 
rate of between eleven and twelve percent and frequent rates 
of up to fifteen percent.6 The purpose of the prevention 
program was to limit the number of absences a student could 
obtain per semester. The program policy made provisions for 
students with extenuating circumstances who appeared before 
a review board for special consideration. A category of six 
excusable and unexcusable reasons for absenteeism were 
developed as criteria for the administration to determine 
which absences were permissible.7 Students exceeding six 
absences were given an opportunity to retain academic 
credit. 
The first semester of the pilot program indicated 
that average daily absenteeism dropped to slightly more than 
7.5 percent, and the daily rate for the fall semester of 
5Hednar, "Absentee Prevention," 125-126. 
6Gary D. McNitt, "Excused and Unexcused Absences: 
Setting the Limit," National Association of Secondary School 
Principals Bulletin 67, no. 467 (1983): 123. 
Ibid. 
9 
1982-1983 was 3.5 percent. Suggested limitations included 
insufficient record keeping and corresponding with parents 
regarding their students' absenteeism. The program later 
accommodated students with other school related problems. 
Administration, parents and staff agreed that such a program 
relied on full cooperation of all parties and that class 
attendance was important. 
A more positive approach to intervention regarding 
poor school attendance was developed by a West Chicago, 
Illinois, school district. A good student attendance 
program was developed as a top priority of the school 
district. The goal was to make daily calls to all 
absentees, enforce disciplinary consequences for unexcused 
absences, provide incentives for good attendance, chart 
student attendance and coordinate efforts with counselors 
and other school staff.8 The improved daily attendance 
resulted in an increase of state financial district aid, an 
overall school climate and improved student achievement. 
Several alternative programs and schools have been 
implemented, providing interesting options for students who 
perform poorly in traditional settings and demonstrated poor 
attendance. Public criticism was that such programs may 
help students through high school but did not necessarily 
8Ryan Champeau, "Where It's Happening — One to One: A 
Counseling Relationship," National Association of Secondary 
School Principals Bulletin 67, no. 467 (December 1983): 124- 
125. 
10 
help them adjust in the mainstream of the work world, which 
frequently did not provide a wide range of optional styles 
for success.9 
One high school developed an alternative program that 
was believed to be economically feasible and met students' 
needs. The goal of the program was to reduce absence among 
students with chronic "absentee" patterns. The school's 
philosophy was that an alternative approach was necessary to 
assist students in developing good attendance patterns and 
that cognitive learning skills were not sacrificed for the 
expediency of a short cut to solving the attendance problem. 
Program activities provided for positive reinforcement of 
desired behaviors while correcting negative behaviors. It 
was also essential that a mechanism be developed to allow 
the student to re-enter the traditional program in such a 
way as to improve the probability of success. It was also 
assumed that students would be able to enter or exit the 
program at any time.10 
During the first year of the program, monthly 
attendance figures reported the absentee rate for the 
alternative program as an average of eleven percent. This 
was close to the overall national average of 9.5 percent. 
Tardiness was reduced, and absences were nearly eliminated. 
9William A. Rieck, "An Alternative Improving Students 
Attendance," National Association of Secondary School 
Principals Bulletin 68, no. 468 (January 1984): 92. 
10Ibid. , 93. 
11 
Evaluation of the program indicated that administration, 
staff and student attitudes reported significant change in 
that parents believed that their youngsters' attitudes 
toward academic achievement improved. Parents were 
appreciative of the type and extent of feedback from the 
Alternative Program staff. Students indicated that their 
attendance and academic behavior improved. While some 
students did not necessarily look forward to coming to 
school, they felt more tolerant of attending because of the 
intense monitoring done by the Alternative Program staff. 
Teachers felt the program enhanced their relationships with 
students as well as increased knowledge of student needs. 
Researchers concluded that some students may have become too 
dependent on student teacher relationships, as a deterrent 
of attendance which may make transition to traditional 
settings difficult.11 
Miller conducted a study in an in-school suspension 
setting in which school personnel helped children understand 
and modify behavior through guidance and counseling rather 
than rejection through "out of school suspension." This 
program was focused on the use of therapeutic discipline 
that involved counseling, writing therapy, and contingency 
contracting, which provided a goal of positive attitudes 
toward improved attendance and greater insight into 
attendance problems among adolescent truants. This group of 
“Ibid. 
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students was compared to those in a traditional program that 
did not involve therapeutic discipline. The writing therapy 
activities focused on attitudes and anxiety regarding 
self-concept and social and personal adjustment. Students 
in the therapeutic program showed an interest in self-help 
approaches to their problems, had better class attendance 
records and fewer truancy incidences and absences than did 
the control group. Results of the study demonstrated that 
the program was beneficial to students' attendance problem. 
The program further demonstrated what was wrong with 
students' behaviors, how the behaviors were 
counter-productive to their well being and what they could 
do to resolve poor attendance and modify behavior.12 
Kube and Ratigan studied the correlation between 
attendance and academic achievement among ninth graders. 
Regular attendance and academic success were the variables 
of interest. Research results supported examination 
exemption as a positive reinforcement in getting students 
motivated to attend school regularly. Research findings 
further showed that "financial rewards or promises of a 
party for good attendance were met with only limited 
12Ibid.; Dan Miller, "The Effects of a Program of 
Therapeutic Discipline on the Attitude Attendance and 
Insight of Truant Adolescents," Journal of Experimental 
Education. 49-53. 
13 
success.13 Sixty percent of the students demonstrated a 
perfect attendance record each semester. 
Levine's study presented an assessment tool that 
systematized and organized factors of home, child, school 
and community. She observed truancy for particular children 
and what social workers and educators did to eliminate 
educational barriers. Research findings in this study 
indicated that the problems leading to truancy existed early 
in the students' school experiences and that the earlier one 
can intervene to arrest or redirect the problem the greater 
the chances for success.14 
Waltzer reported a practical treatment plan using a 
behavioral group approach to establish whether students 
freguent absence could move toward a more stable pattern of 
attendance through opportunities to learn or increased 
behaviors commonly associated with positive reinforcement in 
the natural school environment.15 Study results showed 
that a behavioral group approach and group contingencies 
13Betty Ann Kube and Gary Ratigan, "All Present and 
Accounted For, The American School Board Journal (June 
1991): 22-23. 
"Renee Shai Levine, D.S.W., "An Assessment Tool for 
Early Intervention in Cases of Truancy, Social Work 
Education 6, no. 3 (1984): 133, 146. 
lsFred Waltzer, "Using a Behavior Group Approach with 
Chronic Truant Students," Social Work and Education 6 
(Spring 1984): 195; Carol Ziesimer, "Students and Staffs 
Perceptions of Truancy and Court Referrals," Social Work and 
Education 6 (Spring 1984): 167-178. 
14 
paired with a punishment free condition did increase the 
attendance of habitual truants. 
Barth looked at the importance of early intervention 
and proposed ways to reduce unexcused absences in primary 
grades. Barth's question focused on nonattendance among 
elementary school children. Findings indicated that 
nonattendance in first through seventh grade predicted high 
nonattendance in later years. There may be additional 
factors, such as anxiety about attending school and reasons 
other than sickness or family crisis. Some children feared 
separation from parents and demonstrated anxiety about 
school performance or feared being harmed at school. 
Social workers used strategies such as parent-child 
conferences and off hour visits by parents to the school, 
attendance at favorite classes and introduction of school 
materials into the home.16 
Lewis asserted that many school programs for youth 
must value the student and their potential. Young people 
need respect, fairness, confidence and should maintain their 
growing integrity and a sense of hope for themselves as 
human beings. Alternative programs often fail to engage, 
motivate and empower students to set goals for themselves 
16Barth, "Reducing Nonattendance in Elementary 
Schools," 157. 
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which consequently keep them in school and inspire them 
toward higher academic achievement.17 
Kreisman and Henderson concurred that early 
intervention with "at risk" children may prevent children 
from later dropping out of school. These researchers 
recognized that a program for assessment and support should 
be used to work, side by side, with the regular classroom 
teacher. Emphasis should be placed on those children who 
need extra support to prepare them for classroom learning. 
In such programs, teachers must be knowledgeable of the 
assessment and support techniques and a developmental 
curriculum. Teachers should have high expectations for 
children, cooperate and communicate with the regular teacher 
and exhibit leadership qualities.18 
Business and community initiatives across the country 
have been developed to combat attendance problems. Lloyd 
Martin, a principal, developed "The Perfect Attendance 
Incentive Program" to combat poor attendance. The program 
was designed so that schools work with community businesses 
to provide incentives for students with perfect attendance. 
Students with absentee problems were encouraged to attend 
school because they had a chance to be recognized and 
17Anne C. Lewis, "Washington Commentary on Valuing 
Young People," Phi Delta Kappan (February 1990): 420-421. 
18Dea Kreisman and Russel Henderson, "A Head Start on 
Helping: Early Intervention With At Risk Children Can Spell 
the Difference Between a Successful Student and a Drop Out," 
The American School Board Journal (September 1991): 50-51. 
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rewarded. Community businesses supported the program 
because they considered schools important in the development 
of potential employees, and because the program allowed 
contributing businesses to receive public recognition.19 
Perhaps the most benefit to be gained from improved 
student attendance is improved student achievement. 
Numerous studies have demonstrated the significant 
relationship between academically engaged, time and the 
achievement of students. Quite simply, we know that if we 
are able to insure that students attend class, we improve 
the likelihood that they will learn.20 
Theoretical Framework 
This study draws upon the theoretical framework 
centered upon behavior modification. 
B. F. Skinner's behavior learning theory and A. 
Bandura's social learning theory contributed to this study's 
theoretical framework. Skinner's analysis of learning 
behavior theory is guided by positive and negative 
reinforcement. Positive reinforcement is any stimulus that 
when applied following a behavior increases or strengthens 
19Lloyd D. Martin, "My Opinion: Improving Student 
Attendance with Recognition Rewards," National Association 
of Secondary School Principals Bulletin (December 1991): 
111-112. 
2°Richard Dufour, "Crack Down on Attendance — The Word 
is Out," National Association of Secondary School Principals 
67, no. 464 (September 1983): 132, 135. 
17 
that particular behavior. Attention, affection, approval, 
prizes and incentives or bonuses are examples of stimuli. 
The variety of incentives is endless and can be customized 
or tailored to accommodate an individual or group. Praise, 
for example, is a positive reinforcer when and only when it 
maintains or increases the behavior with which it is 
associated.21 
Negative reinforcement is any stimulus that an 
individual or group will avoid or conclude if provided the 
opportunity. Examples are frowning, disapproval, criticism 
and negative reinforcers. Social learning theory produces 
the best integrative summary of what modern learning theory 
has to contribute to explaining behavior in this study and 
offering solutions to practical problems. 
There are three components to Bandura's theory. The 
important component addressed in this study regarded the 
observation of a model receiving reward or punishment that 
would respectively uninhibit or inhibit the observer's 
responses. In this study, incentives were used to stimulate 
the student and/or elicit a positive response to attendance. 
Observational learning may be guite effective in teaching a 
person not to perform maladaptive behavior or to learn new 
adaptive behaviors.22 
21Charles Zastrow, Ph.D., The Practice of Social Work. 
3rd ed. (Chicago, Illinois: Dorsey Press, 1981), 433. 
22Albert Bandura, Principals of Behavior Modification 
(California: Holt, Rinehart, 1969), 217. 
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Bandura states that when a given response is followed 
by a positive reinforcing consequence, it increases the 
likelihood that the response will be repeated on subsequent 
occasions.23 Bandura explained that reinforcers influence 
behavior. Positive response outcomes have a direct 
strengthening effect on stimulus response associations. 
Therefore, learning occurs only as a consequence of 
reinforcement.24 Reinforcement is considered highly 
influential in regulating performance. Cognitively, 
reinforcers affect performance primarily through their 
informative and incentive function.25 
Behavior engineering is an approach toward behavior 
change which focuses on arranging the environment so as to 
increase the probability of desired behavior and decrease 
the probability of undesired behaviors.26 Poor attendance 
is the behavior targeted for change. The school environment 
as well as the contingency contract between the social 
worker and student must be conducive and reasonable for 
positive transition to occur. Poor attendance may reflect a 
lack of positive transactions between the student and his 
or her surroundings. One principal of operant conditioning 
techniques is contingency contracting. This contract would 
23Ibid. , 234. 
24Ibid. 
25Ibid. 
26Ibid.; Zastrow, The Practice of Social Work. 441. 
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specify the obligations and mutual reinforcements for the 
parties involved. It gives the student a set of rules that 
govern their change process.27 
The concept of motivation is used in this study. 
Motivation is conceptualized as a concept that considers the 
intervention between the stimulus and the response and 
inducement and reason to act. Bernard Weiner identified 
ability and effort as two perceived causes of success and 
failure, but other causes included home environment, 
teachers and a host of idiosyncratic factors.28 It is also 
important to note that current research recognizes that 
motivation can be internal and external and is not one 
dimensional. Educators define internal motivation as self 
directed. External motivation is defined by educators in 
two ways. First, external motivated learning is prompted by 
another person and usually involves rewards. The second 
definition is that motivation is prompted by environmental 
factors. The goal of behavior research is to achieve more 
effective control or it looks to control the student so that 
he or she behaves as the teacher desires. Studies have 
shown that at times external rewards can have a negative 
effect on the behavior desired. Eric Deci found that "when 
he used money as an external reward internal motivation 
27Zastrow, The Practice of Social Work. 441. 
28Bernard Weiner.Practical Applications of Research 
Newsletter of Phi Delta Kappa's Center on Evaluation of 
Development and Research 5, no. 1 (September 1982): 1. 
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decreased and when verbal reinforcement was used internal 
motivation increased."29 External motivation can terminate 
internal motivation behavior and may cause the student to 
behave positively only to seek the reward. 
Purpose of the Study 
The intent of this study is to determine the extent 
to which incentives and verbal attention served as positive 
reinforcements in improving poor attendance in an African 
American female adolescent student enrolled in middle 
school. 
Definition of Terms 
Alternative junior high school: A school that 
teaches those students who experienced difficulties in the 
traditional school setting. The student placed in an 
alternative setting may have exhibited difficulties in 
controlling her academic performance or behavior and or 
attitude with administration, staff and or peers. 
Poor attendance : Any excused or unexcused absences 
from school for five or more consecutive days or are 
sporadic over a short or long period of time. 
Poor self esteem: Inability of student to feel loved 
and to think well of him/herself. 
29Edward Deci, Practical Applications of Research 
Newsletter of Phi Delta Kappa/s Center on Evaluation of 
Development and Research 5, no. 1 (September 1982): 2. 
Positive reinforcement: Incentives such as rewards 
verbal attention, approval, signs of affection, praise, 
encouragement and reaching out. It is a stimulus used to 
achieve a positive response. 
CHAPTER THREE 
METHODS 
This section is organized in the following manner: 
case information, treatment hypothesis, intervention 
strategy and plan, instrument and research design. 
Case Information 
The subject was a Black adolescent female, aged 
fifteen. She was the oldest of four children. She lived 
with her mother, age thirty-one and head of household, one 
younger sister, age ten, and two younger brothers, ages 
thirteen and five. She has lived and moved frequently with 
her family in Michigan for most of her life. For a brief 
time she lived alone with her mother while her siblings 
lived in Illinois with their maternal grandmother. The 
subject and her family moved to Atlanta in July of 1991. 
The client resides in a small and intimate neighborhood in 
an urban city. They lived in an apartment building across 
from a community health clinic and with a youth center down 
the street. 
While in Michigan, the subject experienced 
difficulties with most of her teachers and many students. 
This caused disruption in class, difficulties with staff, 
22 
23 
and called for a number of parent teacher conferences. This 
problem seemed to occur in a couple of schools and 
consequently she was retained for the eighth grade. 
After the subject and her family moved to Atlanta, 
she was placed in the eighth grade and exhibited the same 
behavior patterns and experienced similar problems with 
staff and administration, as in Michigan. In addition to 
such problems, the subject would leave home a number of 
school mornings and not attend school and when in school 
would not attend all classes. By early December the student 
was placed in an alternative middle school after having 
attended two other schools since late August. The student 
was told that if her behavior and academics improved,she 
would be transferred to another school and placed in her 
correct grade. 
The subject entered the eighth grade at Jessie Mae 
Jones on December 2, 1991, and was placed in the eighth 
grade. After her first week in school, her intervention 
began. 
Treatment Hypothesis 
Incentives will increase subject's school attendance. 
Sustaining treatment procedures will improve self-esteem of 
student. 
24 
Intervention Strategy and Plans 
In this study, the intervention strategy was in the 
form of a counseling package to improve the attendance of 
the student. Such sustaining procedures, as support, from 
the counselor was used to buttress the offering of gifts 
and to create an increase in student's self-esteem. Hollis 
and Woods refer to counseling as sustainment and the direct 
influence of the counselor on the counselee.1 In this 
study the process of working with the client takes place, as 
counseling sessions are the intervention as counseling 
continue. 
One portion of the intervention strategy in this 
study was to give the student positive reinforcers such as 
approval, praise, encouragement, signs of affection and 
gifts. Hollis and Woods stated that gifts are a part of the 
counselor's expression of building positive self-confidence 
and relationship.2 
Hollis and Woods describe sustainment as the actions 
performed by the counselor that are designed to convey to 
the client concern and the desire to help.3 The second 
portion of the intervention are the sustaining processes 
"Florence Hollis and Mary E. Woods, Case Work: A 
Psychosocial Therapy. 4th ed. (New York: McGraw-Hill 




which are confidence-building, encouragement and reaching 
out to the student. These activities were designed to 
reduce in the student feelings of anxiety and to increase 
self esteem. Such sessions explored the nature of the 
client's deficiencies and discomfort in initially seeking 
assistance to reduce poor attendance. 
Instrument 
The Hare Self Esteem Scale, the Index of Peer 
Relations scale and the subject's daily attendance record 
made up the measuring package. The Hare Self Esteem and 
Index of Peer Relation scales were administered to the 
subject as a pre- and post-test. 
The purpose of the Hare Self Esteem Scale is to 
measure self esteem in school children age ten and above. 
This is a thirty item scale consisting of three distinct ten 
item sub scales that are area specific and that focus on 
peer, school and home relationships.4 The Hare scale has 
been tested for reliability among male and female fifth and 
eighth graders of varied ethnic backgrounds. This scale has 
a recorded reliability of a three month correlation for the 
three subscales ranging from .56 to .65 and .74 for the 
4B. R. Hare, "The Hare General and Area Specific Self 
Esteem Scale," Unpublished Manuscript, (New York: Department 
of Sociology Suny Stoney Brook, Stoney Brook, 1984), 393. 
Instrument reproduced by permission of the author. 
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general scale. A concurrent validity correlation of .83 was 
recorded.5 
The second instrument administered to the subject is 
Hudson's Index of Peer Relations. This scale measured how 
one sees his or her peers and the degree, severity or 
magnitude of any problem a person has with his peer 
relationships. In this case the student rates how she gets 
along with the classmates with whom she associates most of 
the time.6 
The third measuring tool is the subject's daily 
attendance record. This attendance record will indicate the 
student's daily attendance in school before, during and 
after intervention. 
Research Design 
This study is descriptive in nature and involves an 
A-B design. Bloom and Fisher describe the A-B design as 
control over various factors in order to determine causal 
relationships among events. This causal relationship helps 
to make effective practice decisions through three phases. 
The A- phase is that of maintenance of interventive effect. 
The B- phase is the attainment of a stable form of behavior 
called the service phase. The intervention is removed.This 
5Ibid. 
6Walter W. Hudson, Ph.D., The Clinical Measurement 
Package: A Field Manual (Homewood, Illinois: Dorsey Press). 
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design assists in understanding causal relationships as they 
relate to the client.7 
The student was asked to drop by sometime during the 
day to discuss how she was managing in her first week of 
school. At this meeting, the student was formally 
introduced to the social worker and social work intern. She 
was then asked to indicate what classes she was taking and 
what if any problems she had encountered. She was also 
asked the reason for her placement in this particular 
school. The student vaguely made mention of her non 
attendance of classes and cutting. As the conversation 
continued, the student was asked if she wanted to change her 
behavior and if so would she allow the social work team to 
assist in this matter. She stated "yes," and after her 
mother signed a permission slip, the intervention began. 
The student was asked to stop by the social work 
office each Thursday. At that time she was asked about any 
difficulties in: 
1. School related issues, home or class 
assignments, student teacher or conflicts, non attendance 
and tardiness. 
2. Family issues , conflicts with parent or 
siblings. 
7Martin Bloom and Joel Fisher, Evaluating Practice — 
Guidelines for Accountable Professional (New Jersey: 
Prentice Hall, 1982), 253. 
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3. Feelings about self and peer relationships, 
confidence, fears. 
This session would take place for 42 minutes or one 
class period. The student was least occupied during her 
lunch time or physical fitness class.The student could not 
visit the social work office at any other time unless it was 
before school, between classes or after school or with a 
hall pass signed by a teacher or administrator. This was 
the general procedure for all students used to guard the 
student from becoming too dependent on the social work 
intern. 
Intervention activities included: 
1. contracting with the client; 
2. participating in exercises centered on learning 
to like school; 
3. providing sustainment through encouraging words 
and reaching out to the client; 
4. active involvement in school activities; 
5. progress reporting to the subject's teacher and 
parent; 
6. offering gifts; and 
offering praise. 7. 
CHAPTER FOUR 
PRESENTATION OF FINDINGS 
In this study, the female student subject responded 
positively when incentives in the form of gifts were 
offered. An umbrella, pencil and paper were given to the 
student and were necessary for the client to function 
effectively in class and endure inclement weather. 
Approval, praise and signs of affection were verbal 
reinforcers used daily. The student seemed to respond most 
favorably when the positive verbal reinforcers were given 
privately away from peers. The student was focused on what 
message was given through verbal attention without 
distractions of others. Until trust was established, the 
student seemed to reluctantly respond to approval and 
encouragement. Newcomb and Bentler state that the presence 
of social support during early adolescence measured in terms 
of the relationship with parents, family, adults and peers 
can reduce problems with drugs, work, health, family 
problems, personal family relationships and emotional 
distress during young adulthood.1 
^Anthony W. Jackson and David W. Hornbeck, "Educating 
Young Adolescents: Why We Must Restructure Middle Grade 




The student was asked to take two pre- and post-tests 
before and after intervention that would measure self esteem 
and the student's relationship with peers, home and school. 
The student's weekly attendance was documented that 
indicated student progress or failure to attend school. 
Figure 1 depicts the client's weekly school attendance 
during baseline and intervention phases. The first portion 
of the baseline was nine weeks and illustrated the subject's 
attendance prior to the intervention. The daily attendance 
ranged from zero to five during baseline with a mean of 
3.22. During the intervention phase, daily attendance range 
was from one to five with a mean of 4.13. The results of 
intervention demonstrated that intervention was able to 
generate an absolute increase in attendance by a mean of 
.91. This constituted a relative increase of 87% above the 
mean baseline. 
Results of the pre- and post-tests measurement of the 

















FIGURE 1 : Client's Weekly School Attendance During 
Baseline and Intervention Phases 
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TABLE 1 
PRE- AND POST-TEST MEASURES FOR 
CLIENT ON THE INDEX OF PEER RELATIONS 
Measure Pre-Test Post-Test Change 
Peer relations 25% 24% -1% 
Home relations 24% 20% -4% 
School relations 23% 26% 3% 
pre-test total score was 72 as shown in Table 1. This 
scores indicates a positive feeling related to home, school 
and peer relationships. Table 1 shows the student's post 
test score as 70. This score indicated that the subject's 
positive feelings lessened toward the end of the 
intervention phase. 
Results of the pre- and post-test measurement of the 
student subject's relationship with her peers were indicated 
in Table 2. 
TABLE 2 
PRE- AND POST-TEST MEASURES FOR CLIENT 
ON THE HARE SELF-ESTEEM SCALE 
Measure Pre-Test Post-Test Change 
I PR 47% 63% 16% 
This 
Table 1 shows 




to the subject 
of 46. 
's final 
score which was twenty-two over thirty. Thirty is the 
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indicator that decides the subject's level of peer 
relationship. If the subject's score falls below 30, test 
results indicate that the student gets along well with her 
peers. Any scores above thirty indicated a decrease in how 
well the student relates to her peers. Thus the student's 
score of 22 indicated that the client gets along well and 
relates to her peer group. 
Table 2 also indicated that the client's post-test 
measure was calculated to a final score of 63 or 38. Thus 
the student appeared to experience poorer relationships or 
relationship problems with her peer group. 
This table indicated that the client appeared to 
experience a better relationship with her peers before 
intervention as compared to post test results. 
Concurrent with individual transformation, youth 
often experience traumatic shifts in school environment, the 
peer group and the family. 
The subject's parental acknowledgment and concern for 
her child, social work support, needed incentives and school 
involvement were crucial in motivating the student 
intrinsically and extrinsically. The student stated that if 
such supports were available she may have remained at her 
first school upon moving to Atlanta. School activities make 
school most interesting. Incentives are fun, and the 
student admitted that her parent's weekly contact with the 
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social work intern assured the parent that the student had 
the capacity to improve behavior. 
The ability of young people to respond to new 
challenges depends on their personal capacities coming in to 
the transition and the degree to which they are supported by 
a network of caring relationships. Adequate resources 
allow young people to respond in ways that enhance their 
development, inadequate supports leave young adolescents 
vulnerable to the many potential threats that may include 
school failure, poor mental health, early pregnancy, 
substance abuse, delinquency and violence.2 
Limitations of the Study 
Limitations in this present study is that this 
research design is an A-B design. This means that baseline 
data is collected and an intervention is given. It is 
difficult to conclude the actual cause of improved 
attendance. The subject's pre- and post-test results in 
this study did not indicate that an increase in self-concept 
regarding self, home, peer and school relationships improve 
poor attendance. In fact positive reinforcements as gifts 
may have improved the student's attendance as well as the 
verbal attention such as approval and praise. It is 
probable that the sustaining behaviors exhibited by the 
social worker that included reaching out to the student and 
2Ibid. 
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offering words of encouragement may have caused attendance 
to improve. 
Although the quasi-experimental nature of the A-B 
design does not usually permit causal inferences, visual 
display of the baseline intervention is important. Another 
limitation in this study include the unlikely possibility 
that some unknown concurrent historical variable may be 
responsible for the observed increase. 
The presentation of the intervention package of 
gifts, verbal attention and sustainment were apparently 
found to produce an absolute increase in attendance by a 




Implications for Social Work Practice 
Poor attendance stands as an obstacle to the teaching 
and learning processes. The fact that the administration 
usually holds parents responsible for their children's 
absenteeism is a home, school and community problem. It 
reguires a system of ecological prospective and type of 
intervention. Future research is encouraged regarding 
programs that address interventive measures to improve 
attendance among not only middle school aged youth but any 
youth that may be at risk of potentially missing days from 
school. Supportive programs may offer incentives and further 
assistance to sustain attendance or at worst eliminate poor 
attendance. It is this type of investment in the 
educational process that will urge students to faithfully 
attend school. 
Intervention programs that include gifts have proven 
successful. Approval, praise and signs of affection as 
verbal reinforcers and further support offer encouragement 
and reach out to the student in need. 
36 
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Recommendations for reforming attendance policy are 
also necessary for programs that will support the student. 
Many school districts, city boards of education and 
individual school principals are participating in changing 
attendance policy in order to increase and maintain student 
attendance. Further research should investigate the active 






Please write three paragraphs on one of the following: 
1. What is there that your family atmosphere does that 
contributes to your education. Is there someone or 
something that reminds you to continue your 
education? 
2. What school teacher, administrator or other staff 
member has inspired you to be the best that you can 
be? You can choose one or several persons who have 
influenced you. 
3. Pick someone that you consider to be a good friend of 
yours or a peer that you admire. What do you admire 
about them? 
4. What advise can you offer to other students who do 
not like to attend school. Your answer can be in 
paragraph or in poetry form. 
Remember this is not a school assignment but rather 
something fun to do. Take your time. 
This 3s To Certify That 
BTUc^yeVle ,&mî.üv 
'Mas Tamed This Certificate 




Tor The 'Year Of 91z BZ 
datml 1VI Kioj - 
Winners 
BEAWINNER. . . 
When people put you down, as they sometimes do 
When your critics are many and friends are few 
When obstacles confront you at every turn 
Remember the lessons that Winners learn 
To stop and quit you will never win 
Until you decide to try it again 
When life s little hurdles slow you down 
Just steady your pace and hold your ground 
Hold fast to your dreams, as they can come true 
Always do the best that you can possibly do 
To win is to believe that you wtll not fail 
Perseverance is the breeze that fills your sail 
Although the unexpected may fock your boat 
Winners will weather the storm, remaining afloat 
Conceive It. believe It and know that you can 
Continue step by step according to plan 
Stand up and be counted so that the world wtll see 
That you believe In becoming the best you can be 
Accept the challenges of life and you 11 continue to find 
That wtnning is the spirit of living 
. . . it s merely a state of mind. 
— MychaJ Wynn 
•. -- 
• ■» • . ~ • 
• • \ * 7 i 





Bandura, Albert. Principals of Behavior Modification. 
California: Holt, Rinehart, 1969. 
Barth, Richard P. "Reducing nonattendance in elementary 
schools." Social Work Education 6, no. 3 (Spring 
1984): 151. 
Bloom, Martin, and Joel Fisher. Evaluating Practice — 
Guidelines for Accountable Professional. New Jersey: 
Prentice Hall, 1982. 
Carnegie Counsel on Adolescent Development. "Reforming 
middle grade education." Children Today (January- 
February 1990): 2-3. 
Champeau, Ryan. "Where it's happening — One to one: A 
counseling relationship." National Association of 
Secondary School Principals Bulletin 67, no. 467 
(December 1983): 124-125. 
Deci, Edward. Practical Applications of Research Newsletter 
of Phi Delta Kappa's Center on Evaluation of 
Development and Research 5, no. 1 (September 1982): 
2. 
Dufour, Richard. "Crack down on attendance — The word is 
out." National Association of Secondary School 
Principals 67, no. 464 (September 1983): 132, 135. 
Georgia Department of Education, Counsel for Social Work. 
School Social Work in Georgia; A Guide to Practice 
(Georgia: School Social Work Association of Georgia). 
Grannis, Joseph C. "Dropout prevention in New York City." 
Phi Delta Kappan (October 1991): 143. 
Hednar, Martha. "Absentee prevention: A model for 
intervention." National Association of Secondary 
School Principals Bulletin (February 1987): 125-126. 
Hollas, Florence, and Mary E. Wood. Case Work: A 
Psychosocial Therapy. 4th ed. New York: McGraw-Hill 
Publishing Company, 1990. 
42 
43 
Jackson, Anthony W. , and David W. Hornbeck. "Educating 
young adolescents: Why we must restructure middle 
grade schools." American Psychologist 44, no. 5 (May 
1989): 831-836. 
Kreisman, Dea, and Russel Henderson. "A head start on 
helping: Early intervention with at risk children can 
spell the difference between a successful student and 
a drop out." The American School Board Journal 
(September 1991): 50-51. 
Kube, Betty Ann, and Gary Ratigan. "All present and 
accounted for." The American School Board Journal 
(June 1991) : 22-23. 
Levine, Renee Shai, D.S.W. "An assessment tool for early 
intervention in cases of truancy." Social Work 
Education 6, no. 3 (Spring 1984): 133-146. 
Lewis, Anne C. "Washington Commentary on Valuing Young 
People." Phi Delta Kappan (February 1990): 420-421. 
Martin, Lloyd D. "My opinion: Improving student attendance 
with recognition rewards." National Association of 
Secondary School Principals Bulletin (December 1991): 
111-112. 
McNitt, Gary D. "Excused and unexcused absences — Setting 
the limit." National Association of Secondary School 
Principals Bulletins 67, no. 467 (1983): 123. 
Miller, Dan. "The effects of a program of therapeutic 
discipline on the attitude attendance and insight of 
truant adolescents." Journal of Experimental 
Education. 49-53. 
Office of Educational Research and Improvement, U.S. 
Department of Education. Dealing with Drop Outs: The 
Urban Superintendent's Call to Action, Monitoring 
Student's Progress. Washington, D.C.: Author, 1987. 
Rieck, William A. "An alternative improving students 
attendance." National Association of Secondary 
School Principals Bulletin 68, no. 468 (January 
1984): 92. 
Waltzer, Fred. "Using a behavior group approach with 
chronic truant students." Social Work and Education 
6 (Spring 1984): 195. 
44 
Weiner, Bernard. Practical Applications of Research 
Newsletter of Phi Delta Kappa's Center on Evaluation 
of Development and Research 5, no. 1 (September 
1982): 1. 
Weiss, Kathy. "In-school suspension — Time to work, not 
socialize." National Association of Secondary 
Principals 67, no. 404. 
Zastrow, Charles, Ph.D. The Practice of Social Work. 3rd 
ed. Chicago, Illinois: Dorsey Press, 1981. 
Ziesimer, Carol. "Students and Staffs Perceptions of 
Truancy and Court Referrals." Social Work and 
Education 6 (Spring 1984): 167-178. 
